
In spite of the climate crisis and growing social
inequality, the old economic dogmas of "free
markets" and "more growth" continue to be
repeated. It is time to rethink the economy - more
humane, more equitable, more ecological!
The mission of the Netzwerk Plurale Ökonomik
e.V. is to promote the diversity of future-fit
economic ideas in the German-speaking
academic landscape and to actively shape the
necessary change in research and education. In
this paper we present proposals for a
comprehensive, transparent, and constructive
modernization of economics.

Is economics
part of the solution,
or part of the problem?



For a pluralistic teaching of economics!
We plead for a theoretical, methodological and interdisciplinary pluralism.
Students in economics should engage in an active and comprehensive ex-
change with both the economic mainstream and heterodox economics.

1. A plurality of theories!
● Despite enormous damages inflicted on nature and people, economic growth (measured in GDP)

and the increase of material goods is still taught as the highest goal of economic activity. We
demand the increased integration of alternative prosperity indicators into the curricula to make
sure that social and ecological factors are taken into account.

● In Economics, social phenomena are usually presented in an abstract, isolated and ahistorical
manner. A sustainable economy must consider the social and ecological implications of our
economic system. This includes systemic risks and environmental factors, different social
interests, power asymmetries as well as institutional and technological change.

● Textbooks and economics courses present a mechanistic world of inherently stable and self-
stabilizing market systems. Although these foundations have faced increasing criticism, the main
foundation of this system still rests on the premise of the egoistic, all-knowing, perfectly
calculating, utility-maximizing Homo Oeconomicus with fixed, known, and ‘rational’ preferences.
This is why we believe that lecturers and textbooks should always reflect on the limited
applicability of economic models and actively include reflection and discussion on their
appropriateness in different contexts.

● Heterodox research programs with differing core assumptions, such as the Post-Keynesian,
Feminist, Ecological, or Historical-Institutionalist school, are hardly present in the teaching canon.
Thus we demand a balance of different economic paradigms! Economics degree
programmes should present heterodox approaches and compare them to mainstream economics.

2. A plurality of methods!
● Today, the focus of economics is no longer on "the economy", but on a set of mathematical-

statistical methods - the so-called "economic method". Economic sciences should not be
defined by a method, but by the object of study.

● The formal-mathematical methods taught to economics students are dominated by static
equilibrium models and regression analyses. While these methods highlight the relationship
between individual variables, they neglect historical, institutional, and social conditions, and they
do not prepare students to think in systemic, inter-connected ways. Teachers should avoid
confusing the model with the real world by critically reflecting on methods.

● Numerous economic conditions do not lend themselves to precise quantification. We therefore call
for the introduction of compulsory courses on qualitative methods in economic education.

● Quantitative and qualitative methods should be taught side by side in research modules.
This enables students and researchers to apply mixed-methods approaches, which are driven by
the research question and "fit-for-purpose" considerations.

● Graphics and formalizations are the preferred mode of economic teaching. Beyond that, however,
the training of precise language skills is one of the most important competences of economists.
This ability enables students of economics to explain scientific processes and to discuss
contradictory results.

3. Introductions to the plurality of other disciplines:
teaching interdisciplinarity!
● The importance of interdisciplinarity for the learning and research process is barely addressed in

economics education. Social-scientific and ecological disciplines such as climate research,
ecology, sociology, as well as political and cultural sciences contribute to the research of
economic phenomena, such as the transformation of economic organisations and their social
and ecological embedding. Teachers should be supported in integrating research from these
disciplines into their economics courses to a greater extent. Moreover, a greater emphasis
should be placed on training interdisciplinary cooperation.

● At least two research-oriented courses with students from neighbouring disciplines should
be taught in the Bachelor's and Master's degree programmes. These courses should be
developed in cooperation with other social, cultural, and natural science faculties.

● There should be more teaching materials incorporated into the courses which refer to authors from
neighbouring disciplines covering the same phenomena as economics research (e.g. decoupling
of social security systems from economic growth, potential for a circular economy etc.).

● Contributions from epistemology, the philosophy of science, and business ethics are essential for
a broad economic understanding but are neglected in economics education. Philosophy of
science of economics, history of economic thinking, and business ethics should be
compulsory modules at every university to contribute to a broader understanding of one’s own
discipline.

4. More quality in teaching!
● Courses should be designed as workshops for the future, dealing with global problems of

humanity and linking them to the course’s content. This way, future decision-makers are trained to
employ their scientific toolkit conscientiously where they are most amenable regarding the well-
being of both present and future societies.

● Economic textbooks in German-speaking countries are one-sided. They are dominated by
neoclassical concepts, abstract and formalistic representations, as well as a focus on growth and
seemingly automatic self-healing forces of the market. We demand the stronger inclusion of
pluralistic textbooks and teaching materials, which incorporate important heterodox
contributions, such as cooperative forms of organisation, environmental sustainability, limits to
growth, concepts of inequality and care economy.

● Seminars and tutorials rarely have reflective and participatory elements. We demand that
students’ ability for self-reflection and their language skills be explicitly stipulated as a
learning objective. This would open up more spaces for discussion, in which the assumptions of
models can be discussed.

● Exams mostly feature formal mathematical knowledge or the reproduction of memorized key
points. We demand that lecturers focus more on learning methods which promote critical
thinking and problem-solving skills, e.g. through essays and presentations in which
mathematical formulas must be explained and reflected on.

Modernise the institutions of economics
The economic discourse is not limited to universities. Through their involvement in numerous research in-
stitutes and political consultancies, economists are saliently involved in social decision-making processes.
Also in these institutions, the ability to democratically debate is highly important. These skills can be trai-
ned through an undogmatic and pluralistic economics education.

We call on decision-makers at the [German] federal, state, and university level to develop new incentive
structures for multi-paradigmatic economic research programmes and high-quality teaching. The message
of the Beutelsbach Consensus is thusmore relevant than ever: "Controversial subjects in science and politics
must also appear as controversial in teaching"!



5. Federal and state politics for a democratic economic science!
● Heterodox economists are often underrepresented in the decision-making and expert committees

within research societies, which decide about the allocation of public funding. A balanced
representation of different research paradigms should be firmly embedded in the list of criteria for
the composition of such committees.

● The allocation of public research funds is based on performance-oriented criteria, i.e. on
publication successes in "high-ranked" journals, whose reviewers and editors almost exclusively
work within the research program of mainstream economics. In order to reduce the structural
disadvantage of heterodox researchers, academic societies and ministries should expand their
award criteria to include indicators of academic diversity.

● Public research programmes should demand that explicit information on the normative
foundations and epistemological limitations of the respective research approach be given.
Controversial economic policy issues should feature a discussion of research results from all
relevant economic theories and schools of thought – similar to the model of the Minimum Wage
Commission.

● Genuine economic diversity is only possible without discrimination based on gender, physical
disadvantage, and origin. We call on government agencies to provide financial incentives and
framework conditions to diversify teaching staff. Structural and economic power asymmetries in
teaching and research should be counteracted by the privileged hiring of female economists and
economists from the Global South.

● We demand that the dialogue process on change in the economic sciences be fostered through
the establishment of a coordination office for transformative teaching at the Joint Science
Conference of the Federal and State Governments.

6. University policy for an economics that is fit for the future!
● The economic mainstream dominates the chairs in almost all faculties of economics and thus also

determines teaching, research, and their appointment committees. Heterodox economists are
hardly appointed to chair positions anymore. We advocate a target of 20% heterodox chairs.
As an interim solution, institutes should rely on an increased involvement of external lecturers with
plural competences.

● In order to achieve a diversification of the teaching staff, appointment committees should have
as their objective the balanced representation of different research paradigms as well as
equal representation of the genders.

● The organisation of universities is too hierarchical. Individual professors have quasi-monarchical
positions, while employees and students are highly dependent and have little say in decisions. A
reform of the chair system towards a departmental structure with more (assistant)
professorships improves academic diversity and ensures safe and good working conditions
for early and mid-career academics.

● Lecturers often use outdated and one-sided textbooks and teaching materials. University
institutes should make sure that textbooks and materials are up to date and that they outline
different paradigms and research results neutrally and objectively.

● The common teaching and examination formats incentivize learning by heart and promote neither
mathematical understanding nor students’ ability for critical reflection. One important way in which
the didactic quality of teaching can be improved, is to offer training modules in modern teaching
and examination methods for teaching staff.

● Teaching across schools of thought currently takes place mainly within the framework of voluntary
courses. University institutes should draw on the experience of pilot projects (Tübingen,
Mannheim, Lüneburg, Berlin) and examine the possibility to grant study credits for plural-
economic courses and provide financial support for these courses.
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